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INTERCULTURAL SENSITIVITY

IN FOREIGN LANGUAGE ACQUISITION

The current paper is devoted to the intercultural approach to foreign language teaching at higher

education institutions. The theoretical and methodological research, conducted in the context of a social
cognitive perspective, is currently relevant and arises from the need to clarify an issue of effective
learning as a means of integrating into a wider range of strategies, greater complexity of understanding,
increased engagement, and self-direction. Developing concepts of themselves as interculturally sensitive
language comprehenders, learners go through more positive emotions and affiliation to learning as
well as tend to enhance action appropriate to the goals and context of education.

Communicative skills are measured through individual language performance that exists due
to the cultural awareness of speech act functions (apologies, suggestions, complaints, refusals)
and, at the same time, they appear to be an instrument for organizing other cultural domains.
Graduates should be prepared for international interaction and cooperation, both at the language
and professional level. Lack of foreign language experience that is a background for intercultural
erudition, or judging another culture according to one's own values may lead to communication
problems. To teach a foreign language taking into account more sense of students ’participation in their
field-of-study knowledge community, it is necessary to create an environment of real communication
for professional purposes: to organize scientific discussions in a foreign language on key themes,
current problems, or research questions with the involvement of specialists in a particular field;
to use field-specific terminology in the classroom via dialogues and monologues, wordplay, to use
etymology reference literature on the origin and development of foreign professional words with

the aim of enrichment of highly specialized terminology vocabulary.
Key words: linguoculturological approach, communicative skills, intercultural sensitivity,
field-specific terminology, cultural awareness, term, vocabulary.

Defining the problem and argumentation
of the topicality of the consideration. Globalization is
changing education, culture, and economy. The modern
world needs graduates who can perceive and interpret
extremely fast, think creatively, and analyze. Students
with a high level of foreign language mastery expand
their horizon of knowledge, plunge into another
linguistic universe, enrich their vocabulary, develop
various types of memory (short-term, long-term,
explicit, implicit, episodic, procedural), promote better
mental abilities. Language awareness helps them
to integrate into the foreign linguistic environment
and become a part of another cultural society as soon
as possible. The task of higher education institutions
is to create an enabling environment for the formation
and development of professional qualities of the student.

Interaction between foreign language teaching
and intercultural sensitivity is evident. More and more
students are becoming aware of the importance
ofunderstanding the research tools and theories used in
intermentality communication. Moreover, the growth
of multinational corporations and international
investors in Ukraine has increased the possibility
of intercultural mixes between specialists and clients.
The topicality of the problem of relations between
language and culture is one of the key issues in
current linguistics. It is connected with the need for
a theoretical understanding of the role of language
in the process of intercultural communication. It is
absolutely clear that language cannot exist without
culture. Culture permeates all aspects of society,
including the languages of people. On the other hand,
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when people need to share culture, they communicate
through language. It is easy to conclude that people
from different countries can understand each other
when they speak different languages and have
different worldviews because many basic concepts
are universal and may be explained to foreigners.

Analysis of recent research and publications. It is
widely known that language links our psychic and socio-
cultural life and at the same time, it is an instrument
of their interaction. Potebnya stressed that language
is not only the best but also the only sign by which
we recognize people (Potebnya, 1993). Language,
as a unique phenomenon of culture, has a significant
impact on its development. The fundamental issues
of the theory of intercultural communication were
established by Aristotle, Leibniz, Boas, Hegel, Herder,
Humboldt, Kant, and others long before it became
a separate field of study. The theoretical ideas of above-
mentioned adept linguists were further interpreted
by Charles Bally, Jan Baudouin de Courtenay,
Leo Weisgerbert, Joseph Vandries, Jacob Grimm,
A. A. Potebnya, Rasmus Rask, Heymann Steinthal,
R. O. Jacobson, and others. The scientific works
of these authors are the basis for a general theoretical
approach to the complex study of the role of language
in the process of intercultural communication.
Within the current epoch of intercultural sensitivity
investigation various authors offer overviews
of the components that the notion of intercultural
competence should contain (L. A. Arasaratnam,
2005; M. R. Hammer, 2003; D. K. Daerdorff, 2006;
L. Parmenter, 2003; J. F. Greenholz, 2005; P. Koehn,
2002; M. Byram, 2003; N. Stone, 2006). In the stated
works, variable aspects are under investigation taken in
their complexity but flexibility, adaptability, empathy,
respect, and communication skills are most frequently
mentioned.

Setting the goals and tasks of the article. This
paper aims at the analysis of scientific approaches
and background to outline the main principles
applied for a better understanding of intercultural
effectiveness, as well as offers the range
and peculiarities of methodological instruments so
that teachers can facilitate relevant foreign language
learning by university students.

The outline of the main research material.
As language and culture are intertwined, language
acquisition cannot be separated from cultural
acquisition. Ronald Langacker [8, p. 16] described
language as “an essential instrument and component
of culture, whose reflection in linguistic structure is
pervasive and quite significant”. Similarly, George
Lakoff and Mark Johnson [7, p. 69] remarked that
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cultural knowledge in the form of conventional
images feeds into idioms based on metaphors.
Moreover, complex categories are structured by
experiential domains, which may be culture-specific
[7, p. 95]. Language is a cultural activity and,
at the same time, an instrument for organizing other
cultural domains. Speakers take account of discourse
situations, which are structured by culture. Paul
Friedrich (1989) referred to this nexus of language
and culture as linguaculture and Michael Agar (1994)
called it linguaculture.

Kurtyka [6] pointed out that many teachers
focus on culture as an important component of their
instruction. Teachers are more effective if they stress
the cultural basis of language. They may choose to
introduce and highlight cultural models and take
account of culture-specific models of learning itself
[11]. Language, as a unique phenomenon of culture,
has a significant impact on its development. It is hoped
that more attention will be placed on researching
and teaching intercultural communication skills
for university students. To teach a foreign language
as a means of communication, it is necessary to
create an environment of real communication: to
organize scientific discussions in a foreign language
with the involvement of specialists in a particular
field, to use special terminology in the classroom,
to participate in international conferences, etc. The
development of communication abilities is the main
task faced by foreign language teachers. A higher
school specialist should be prepared for international
interaction and cooperation, both at the language
and professional level.

On the one hand, specialists are enriched with
knowledge and experience in the field of their
professional activity, on the other hand, they should be
able to establish contacts and transfer the accumulated
experience and achievements of their country
through intercultural communication. A highly
qualified professional should not be limited to mere
knowledge of the language. Therefore, the main
purpose of international communication and contacts
in the learning process is to prepare a future specialist
who is ready to use the acquired knowledge and skills
in the field of his/her communication. Problems
may occur when a specialist, client or both, become
ethnocentric. Ethnocentrism is defined as viewing
the whole world only through one's own eyes with one's
beliefs, values, and attitudes and not acknowledging
that others may not see the world in the same way. The
meaning intended by one person may not be correctly
received by the other person. Developing an awareness
of the possible impact ethnocentrism has on effective
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intercultural communication will be valuable to
a graduate who deals with clients from backgrounds
diverse from his or her own. Students should be able
to identify their prejudices and learn to control them.
These insights may help one to examine, analyze,
predict, and regulate his or her conduct. This will help
gain the best result by obtaining the most information
from the client while avoiding any possible intercultural
conflict. To understand communicators from different
ethnic cultures within or outside their own country,
future professionals should develop intercultural
communication.

The downside of globalization is interpersonal,
inter-group, and intercultural conflicts caused
by a desire to preserve one's identity and unique
culture, and language skills are a crucial component
of intercultural communication. A specialist, who
interacts with clients from different countries,
and more specifically from different cultures,
should consider establishing common ground
and emphasizing similarities to help the client feel
more comfortable in the exchange. Conveying to
the client that the message was understood is probably
even more important in an intercultural exchange than
in an interview with a client from the same cultural
background. They may actually be able to improve
the client's satisfaction if his level of communication
skills does not allow speaking with conviction.

Linguistic,  information-cognitive,  concrete
practical and other tasks are used in educational
and vocational acquisition. In an intercultural
exchange, it may be difficult for a graduate to
experience the feelings of a client whose cultural
orientation has been different from his or her
own. If, for instance, a professional decides
that all Turkish clients are the same, he may not
effectively empathize with the unique characteristics
and feelings of a certain client. The key to empathy
in an intercultural interaction is to prevent prejudices
and stereotypes from clouding the graduate’s
perceptions of a culturally diverse client.

Accordingly, when a specialist and a client discuss
amatter, they both send and receive messages through
verbal and nonverbal cues. This communication
process is ongoing and irreversible. We are always
communicating, whether intentionally or not. When
a businessman shuffles papers and looks at the clock,
the client may get the message that it is time to go,
whether or not the former intended such a message.
In an intercultural exchange, several variables may
cause breakdowns in the communication process.
The solution for training tasks is widely associated
with higher education. It can be successfully applied

in the study of a foreign language, especially when
a student has a double competence: learning a foreign
language and at the same time acquiring expert
knowledge in his degree subject.

Modern society needs not just specialists, but
experts in intercultural communication. The magnitude
of the problem of counseling clients from different
cultures is increasing because specialists may spend
thirty to eighty percent of their time counseling.
Particularly in large cities, where multi-ethnic
communities have burgeoned in the last twenty years,
university graduates have many intercultural counseling
situations. Therefore, higher education provides
training specialists who are aware of the growing
interconnection among countries, ready to participate
in the dialogue of cultures. It should awake interest
and respect for other cultures among students. This
is the basis for successful communication. Effective
cognition of foreign culture is impossible without
learning a foreign language. Thus, knowledge
of a foreign language is becoming one of the most
effective means of communication, the condition
of professional competence. Successful intercultural
communication suggests cultural sensitivity, the ability
to adequately interpret the communicative behavior
of a representative of another society, readiness
of communication participants to perceive other
forms of communicative behavior, understanding their
variations and cultural differences.

The originality of national and cultural standards
is strongly felt in intercultural communication when
aperson faces an unexpected situation or the behavior
of interlocutors. In intercultural exchanges,
professionals and graduates must go beyond what
the client says to discover what is actually meant.
For example, there is a Japanese custom of speaking
and acting only after due consideration has been
given to the other person's feelings and points of view
and a habit of not giving a clear-cut yes or no answer,
a habit on a long tradition of avoiding unnecessary
friction. In order to understand the reason and to master
a cultural standard that is alien to one's own culture, it
is necessary to find the answer to the question of why
people of a different culture follow and respect such
values. Intercultural learning ranges from linguistic,
pragmatic (how to behave in a particular situation),
aesthetic (what is considered beautiful or repulsive
in another culture) to ethical (what are moral values)
issues. It is necessary to study the world of native
speakers, their culture, their way of life, peculiarities
of their national character, mentality, because
the real use of words in speech, the real reproduction
of speech is largely determined by the knowledge
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of social and cultural life of natives. Many other
variables may also cause problems in the intercultural
exchange between graduates and clients. Nonverbal
communication aspects such as differences in
the use of personal space, and differences in the use
and the value of time, are examples. Beliefs, attitudes,
and values, and the world view of those involved are
all other intercultural variables that might produce
barriers affecting the intercultural exchange. Lack
of accurate analysis of feedback may cause problems
in communication. The curriculum should include
social studies, speech etiquette, and rules of conduct.
Cultural analyses and studies are also conducted.

Intercultural learning takes various forms through
a variety of means. First, it can have different locations
of learning: classrooms, museums, exhibitions,
fieldwork, a short visit, an exchange program,
independent learning. These locations form a continuum
from structured learning to informal education.
Intercultural ~ sensitivity —develops incrementally
over time through learning in the classroom and,
simultaneously, learning from the real world. Byram
highlighted that “the real world” and “the classroom
world” develop in parallel to each other [1].

The second important factor is the degree of direct
contact. The experiential learning approach (also
known as learning by doing) is based on the assumption
that culture learning is best achieved when people
have direct or simulated experiences, while a didactic
approach assumes that cognitive understanding,
which can be developed through traditional means
such as lectures, reading and group discussion, is
essential before individuals can effectively interact
with people of another culture [5]. Thus, intercultural
learning through participation in intercultural
exchanges or study abroad programs can increase
participants’ knowledge of the host culture, improve
fluency in the host country language, reduce anxiety
in interacting with people from different cultures,
develop sensitivity to cultural differences and increase
efficacy. Participants also develop greater intercultural
networks and friendships with people from different
cultural backgrounds. The task is to get the right
balance between challenge and support. The third
factor is culture-specificity: whether and how much
training is focused on one culture (culture-specific) or
general principles regardless of cultures [4].

And the last element is the educational level.
Postgraduate degrees in intercultural communication
are offered by many universities and schools across
theworld. Theyincorporateglobalcitizenship,aconcept
closely related to intercultural communication, in
their curriculum, modes of delivery: e.g. classroom-
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based learning, e-learning, work-based learning. The
development of intercultural competence through
education and training has emerged as a major theme
in intercultural studies. Spencer-Oatey and Franklin
provide a comprehensive overview of the field related
to both professional and school-level educational
contexts highlighting the challenges of incorporating
intercultural competence into an already full
curriculum [10, p. 199-241].

The first, as we see it, should be developing
attitudes of openness and tolerance towards other
people and cultures; providing information about
daily life and routines; promoting reflection on
cultural differences; providing information about
shared values and beliefs; supporting experiences
with a rich variety of cultural expressions (literature,
theatre, film, etc.); maintaining the ability to handle
intercultural contact situations; providing information
about the history, geography and political conditions
of the foreign cultures; promote the ability to
empathize with people living in other cultures;
promote increased understanding of students' own
culture. In the beginning, it seems reasonable to
discuss topics about daily life, and routines, living
conditions, food and drink, traditions, folklore, tourist
attractions, youth culture, educational, professional
life, history, geography, political system, literature,
values, and beliefs. Starting in the second semester
of the academic year, international relations (political,
economic, and cultural) with students’ home country
and other countries as well as professional vocabulary
might be appropriate to be included in the curricula.

Conclusions and directions for further research
in this area. To be effective in foreign language
learning, we recommend using authentic materials
given in the target language such as newspapers,
magazines, books; to gain information on a different
nation’s world view from culturally-oriented texts
and videos; to improve oral teachers’ and students’
input with the involvement of specialists in a particular
field. Professional terminology translation poses
special challenges to translators as those languages are
“very much system-bound languages” [2]. Terms are
created for particular systems and are closely related
to the culture, values, and traditions of the nation.
Their meaning is sometimes shaped by documents
of the national state system. Term translation
requires both a cognitive and communicative
approach to the material, knowledge of the source
and target systems, and assessment of the recipient,
and the function of the target text. Some researchers
[3] point out that different translation strategies should
be used for lay readers and specialists, as well as for
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the texts used for information purposes and ones used
as documents in the target language.

Noteworthy to say, lack of empathy, lack of trust,
stereotyping, and especially ethnocentrism, or judging
another culture according to one's own cultural
values, may lead to intercommunication problems.
Besides being a goal for further scrupulous analysis

in terms of intercultural sensitivity, this attitude might
lead to culturally diverse clients’ negative reactions
to specialists. Thus, by developing an awareness
of all the aspects of intercultural communication, they
may be able to reduce friction between themselves
and clients of diverse cultural backgrounds
and improve the service process.
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lanaran 5. B., Arioasosa T. M., Kapaudosa /I. C. MIZKKYJIBTYPHA UYTJ/IUBICTb
Y IMPOLHECI OBOJIOAIHHSI IHO3EMHOKO MOBOIRO

Cmammio npuceésyeHo 0O0CHIONHCEHHIO ACNEeKMONO02I MINCKYIbMYPHO20 NiOX00y 6 npoyeci GUKIAOAHHS
[HO3EMHUX MO8 y GUWUX HAGUANbHUX 3axknadax. Teopemuxo-memooonociuna cneyughika 00CHioNceHHs
6 COYIANbHO-KOCHIMUBHOMY KOHMEKCMI € HAPA3l AKMYAIbHOIO 1l GUKIUKAHA HEOOXIOHICMIO GU3HAYEHHSL 34CA0
ehekmueHo2o0 HAGUAHHA, No-nepute, AK 3aco0y iHmezpayii 6 OilbW PO3GUHYMULL CHEKMp CMPameidHux
HABUYOK, No-Opyee, K MOMUBY O NIOGUUJEHHS DIBHA 3aYIKA6NIeHOCmi MOo8Ys I 1020 CaMOMOMUBAYII.
Axyenmosano, wo, po3eusaiouu YsaeieHus npo cebe K npo KyIbmypHO YYMAUSUX KOPUCTYE8AUie Yilbosoi
MO8U, cmyOeHmU Nepexcusaioms Oilbule NOZUMUBHUX eMOYill, 8i0UY8al0mMb NPUXUTILHICMbL 00 HABYAHHA,
a maxodic YOOCKOHANIOI0Mb cmpamezito IHUOMOBHOI NOBEOTHKU, U0 8I0N0BIOAE YINAM i KOHMEKCM) CYYACHOI
ocgimu. 3’1c08aH0, WO KOMYHIKAMUBHI HABUYKU BUMIPIOIOMb Yepe3 THOUBIOYAIbHY MOBH) OIUIbHICMb, KA
ICHYE 3a605KU YCBIOOMACHHIO MOBYEM (DYHKYIU MOBTICHHEBUX AKMIE (GUOAUEHHS, NPONO3Uuyii, ckapeu, 8i0Mosu,),
i B0OHOUAC BOHU € THCMPYMEHMOM OpPeani3ayii iHOKYIbMYPHUX Kame2opil i cumMBonie. BunyckHuku nosunHi
Oymu 20mogi 00 MidCHAPOOHOI 63a€MO0il | Cnienpayi sk Ha MOGHOMY, MAK i Ha NPOQYeCitiHoMY Pi6HI, OCKIIbKU
BIOCYMHICMb NPAKMUKU Y GUKOPUCMAHHT THO3EMHUX MO8, KA € NEPedyMOBOI0 MINCKYIbmMYPHOL epyouyii, abo
OYIHKA THWOT KYIbMYpU 8ION0GIOHO 00 81ACHUX YIHHOCHEN MOodice NPUu3eecmu 00 npooiem )y CRiiKy8aHHI.

Jlosedeno, wo epexmurnocmi 6UKIAOAHHSL THO3EMHOT MOBU 3 YPAXYBAHHIM 8ANCIUBOCTII YUACMI CIYOeHMI6
Y HAyKo8UX I npogecitinux CnilbHOMAax CHPUAE CMEOPEHHS Ceped08Ua PealbHO20 CNIIKY8AHHA [HO3EMHOIO
M06010 3a (haxom cneyianizayii: opeanizayis OUCKYCIll IHO3EMHOI MOBOIO HA AKMYAIbHI meMu, 002060PeHH S
NOMOYHUX NPOoOIeM i3 3aTyUeHHAM Qaxisyie 6I0N0GIOHOT 2any3i; NPAKMUKA BIHCUBAHHS CReYUPIuHOT 2any3e6oi
mepminonoeii uepes Oianocu ma MOHOLO2U, 2Py Cli8; 3a0is 30a2ayeHHs CIOBHUKA BY3bKOCNeYianizoeanoi
MEePMIHONO2TL 30y HeHH s eMUMOLO2IYHOL Iimepamypu 0ist NOWLYKY iHpopmayii w000 noXo0O0NCEHHsL U PO3GUMKY
IHUWOMOBHOI NPOeciinoi 1eKCuKu.

Kniouosi cnosa: nineeoxynbmypono2iunutl nioxio, KOMyHIKAmMueHi HA8UYKU, MIXCKYIbMYPHA YYMIAUBICIb,
8Y3bK02A1Y3€84 MEPMIHON02I5, KYIbMYPHA 00I3HAHICMb, MEPMIH, CT0BHUK.
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